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Introduction

In the quest for quality education for minority-group children
that has existed for roughly the past fifteen years, parent participe-
tion has ocoupied an important and, more recently in the name of con-
nunity control, sven drametic focus. The reason can be found in the
beldef that thers is a positive relationship between the quality of a
child's home 1ife and his school success and, similarly, in the belief
that there is a positive relationship between the participation of
parents in the conduot of the school program amd the quality of that
prograxne Each bellef, in turn, bas been guided by the conception that
the school has a right and responsibility to help improve the quality
of community life, vhile at the same time the cosmunity has a right
and responsibility to partiocipate in the operaticih of the schcol.

These beliefs and conceptions have found sxpression in & variety
of programs, practices, and events. The success of thess programs,
practices, and events has depended on their abdlity to secure the
participation of parents. For this reason, it iz evidemt fyron the
Jiteraturs that most have falled, since few, Af any, have been ablo to
secure thelr participation on any significant, sustained scale. Indeed,
one of the most perplexing problems that schoolmen amd others have
faced over the last fifteen years is that of how to seoure the
partivipation of parents in activities and processes provided for or
opened up to them.

This situation should not be surprising, as neither th» problem
nor the effort is new. Although a story seldom told, this same problem
existed during another period in the history of the Anerican public
school and similar efforts wers made to solve it--and with similar
outoomes. The period in question is that from roughly 1890 to 1924
vhen, through the Amcricanisation novement, the school attempted to
secures the participation of immigrant parents in a variety of aotivi-
ties, especially might schools. They met with minimal success,
asttracting--it is estimated--no more than 5 to 10 perocent of the

population.

This historical parallel aside, what is surprising is that
despite the peroeived centrality of the problem in the quest for quality
oducation for minority-group children, hardly any research has been done
vith prespect to it. Tho 1ittle research which has heen done 4is con-
cerned mainly with the relationship between sociosconomioc status and
perent participation. In those instances where other considerations
have been addressed. such as the relationship of program characteristics
to parent partioipation, the quality of the studies leaves mush to be




doaind.l A common and critical missing element is quantitative
assessnent, The examinations of programs and practices do rot report
“hard dete" on the proportion of parents participating. The study on
which the summary below is based represented an atteapt to help fil)
the void desoribed hers.

Wherear the foous of the study was on school-parent ties, the
relevance of the findings extends far beyond the participatory relation-
ship between these two agents. Broadly conceived, this report is a
study in parent and oitizen participation. Tho urben public elenentary
school happens to be'the agenoy concerned. It could well have been,
say, Model Citdes, a comuurity school board, a political election, or an
adult education program. The specifics, of aourse, would have differed,
but on the besis of resaarch studles, there 17 reason to believe that
many of the underlying dynumios would have besn the same.

Purpese of ths Study

The purpose of the study was to identify factors that help to
explain the dynamice responsible for the partioipstion aml nonparticipa-
tion of minority-group parents in school activities. This was done to
rrovide guidelines that, specifically, might improve the chances of an
elementary school principal increasing the mmber of ninoxity-group
parents who make in-achool contacts and that, generaily, would have
impilcations for other seactors of Ameriocan 24fs concerned with the
participatory behavior of thess parents.

Design of the Study

This purpose was accomplished by evaluating an experimental
self-help parent eaducstion program conducted in twenty-seven publde
elenentary schools in New York City (the case stuly aspeot of the
investigation) end, Antegral to this evaluation, making s status study

L

1800 ny review of the literature: Joe L. Rempoon, “An Exploratory
Study to Help Irorease the Nwber of Parents Who Make In-School Contacts
in Low-Income Urban Area Public Elementary Schools,” Dootor of Education
Projeot Report, New York, Teachers College, Columiia University, 196,
PPe 17-54 also see my article; "Sehool-Parent Programs in Depressed
Urban Neighborhoods," Robert A. Dentler and others, eds., The Urban
R's; Race Relations as ?he Problem in Urban Rducation, New York,
Pubiished for the Center for Urban Eduoation by Frederiak A. Praeger,

Publishers, 1967, pp. 130-157.
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of the school-parent programs and the Parent-Teacher Association programs
in these schoole and in two other simiiar schools., The Experimental
Program was comducted by & parent organisation, which is herein called
the Experimental Agency. The major evaluation emphasis sas on the
Experimental Frogram, with progressively less emphasis being accorded

to the school-parent programs and the PTA programs, respectively. The
time period covered by the study was the 1965-66 school. year.

The main sowrces of date were 415 Negro and Puwrto Rican control
parents, 376 Negro and Puerto Rican supplementary control parents, 209
Negro and Puerto Rican experimental parents, 150 Negro and Puerto
Rican rarent laaders, the 13 supervisors in the Experimental Program,
125 teachers, 25 principals, 15 Parent-Teacher Association and Parent
Assoclation presidents, school records, records kept by the Experimental
Agenoy, und observetions of discussion meetings, school-parent sctivi-
ties, and PTA and PA meetings. The data were gathered mainly through
solf-administerod questionnaires that were sent the control parents and
the supplementary control parents by pupils and that wire melled to most
of the experimental perents and to all of the PTA and PA presidents;
teachers were given theirs in person. Interviews were conducted with
eeleoted experimental parents and with all of the pvineipals who, in
addition to f1lling out questionnaires on their owm in some cases, were
also interviewed. Observation schedules were employed in cbserving the
discussion meetings. The main test of significance enpioyed was the
chi~-squars test.

The Experinental Program

The main purpose of the Experimental Program was to help parents
to gain the confidence and know-how that these parents need to be able
thenselves to help their children to raise the level of their school
achievement spocifdcally and their intellectusl develoment generally.
Its target group was hard-to-reach parents. The chief method wherocby
it sought to accomplish its goal was discussion meetings wherein parents
were invited tor learn and discuss vhat the school ws doing in the
different currioular areas, learn how they oould help at home, amd
discuss any concerns which they had. Supervisors from the Experimental
Agency trained parents (called parent lesders) in the respective schools
to run the program in thelir school. The suparvisors were experienced
i1 Parent-,cacher Assooiation work and were themselves trained by the

Exporimental Agenoy.

In thedr conduct of the discussion mmstings, the major problems
encountared by the disoussion leedare, whether the supervisors or the
perent leaders, wore;

1. Providing an entiocing soocial climate.
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2, Getting participation from the vhole group.

3+ Keeping to ths subjeot. |

L, Presenting the material in an interesting way,
5+ Integrating and sumarizing the discussion.

6+ Asking thought-provoking questions.

7. Having comand of the information disoussed. .
The Experimental Program had six mejor weaknesses:

1. It did not enlist the cooparation of the school and therefore
did not have the aotive support of tsachers and principals.,

2. It spread its supervisory staff so thin thet the staff was
ungable to concentrate its offorts, wWth the result that the
program was poorly coordinated. :

3¢ It gave too little attention to the problen of recruiting
parents for the program. Poor attemlancey was a major source
of d: - ‘tisfaction to meny experimenial parents, to parent
leadexs, ard to some superviscrs,

4. It gave grossly insdequate attention to those process
veriebles which are related to effeutive group discussion.

Je In general, it failed to formulste a program design with
behavioral cbjectives and tactical approaches, and to train
& staf)l to implement it effectively.

6. It failed to practice open and rigorous self-criticiem in
dte ataff mestings, and it did not encourage divergent

th:l.nld.ng.

The reaction of the participants to the Experimental Program was
:: u:"imcotuith what tho foregoing suggests. Most expressed satisfac-
on vith it, : ,

With respect to ‘he effects of the Experimental Program, no hsxd
data vere gathered. Self reports by the partioipants (both experinental
parents and parent leaders) indicated, however, that they benefited
froathelr imvolvement. The benmefits which they expressed consisted
primarily of thres gainsi an improvement in their ability to guide
their ¢hildren’s growth, both 4n sohool and out of sehool; a
strengthened seli-image (for example, more confidence in their abilAty
to speak in public, greater self-understanding, an iroreased feeling of

¢




personal dignity, and a feeling of increased adequaoy in their wife-
mother role); and an increase in their knowledge of how the school
functions and how they should function in relation to it.

School-Parent Activities

The admindetration of school-parant activities in the sample
schools was almost always handled by the principal, an assistant
princdipal, or a guidance counselore. The schools were virtually on their
own in the oconduot of whatever activities they sponsored. They got
little help or encouragement fromithe central office, nor did they
enlist the aid of outside egencles. Of the various possible types of
printed materisls that they might have distributed to parents, they
rareiy made use of any of them ard of none of them on a systamatic
basis. The most¢ commonly used printed msterials which they employed
wer9 routine notices to parents, those notices--indicative of the other
printed materisls examined~-gensrally being poorly written, being
uninaginative, and having a reading level which the parent data indicate
was probably too high for at least 19 percent of the parent population.
Whereas & variety of school-parent activitles took place in the sample
schools, with two exceptions, none of these schools had a school-parent
progran in the sense of a systematic, unified attempt to establish
contaots with parente.

Paront-Teacher Association Amﬁuosl

The general impression gained is that the relationship between
the principals and the PTAs was one of forced cooperation. The prinoi-
pals exprossed a deaire to ses an aotive PTA, but they did little to
help make 4t s0. The PTA leadership, on the other hand, often saw the
pinoipal as someone who wanted to know its business and who wanted to
dominate its mestinge. In its winds, he wvas further scmeone responsiblie
for the low academic standing of the s hocls. It wished, therefore, to
keep him "in his place” and "on his toes."

While the principals did little to help make the Parent-Teacher
Associations effesctive, the oantral body that assumed the responasibility
to help make them o was underataffed. Five part-time field representa-
tives serviced 430 achools, an average of 86 schools each.

lThio includes Parent Aesoclations, too. (Teachers are barred
from membership in these Awsooiations, which is what differentiates them
from Parent-Teacher Associations,)




Like the sample schools, none of the PTAs had a umified, thought-
out parent program. Of the activities which they sponscred for parents,
fow of them were parent education activities. Five published an
ocoasional newsletter, but these newsletters were of a poor quality and
gontained little parent education information or information about the
school an? its curriculum,

Data from the 376 supplementary control parents revealed that
the parents who least often participated in Parent-Teacher Association
activities did not feel weloome when they attended PTA meetings. Noy
did they get vhat they expected from ¢hese meetings. The axpectations
most frequently mentioned were a desire to learm what goes on in school,
a desire to learn what could be done to improve whae* goes on in achool,
an attempt to gain a better understanding of how parents and teachers
can work togethers and & wish to learn about their child's behavior or

progress.

The Drawing and Holding Power of the Discussion Meetings
and_the Status of School-Parent Contacts -

Dyaving Power of the Discussion Meetings

Combining the parents who attended the discussion meetings (the
exparimental parents) with the parents who acted as discussion leaders
(the pavent leaders), the 137 discussion mestings which were held drew
& totsl of 765 parenta. This smounted to 6 percent of the total parent
population of the 20 sample schools. For the two groups combined, the
discussion meetings for a given school drew a typlcal median of 5
percent of the parent population, and a given meeting a typical median
of 2 peroent of the parent population.

0f the experimental parents vho had a chance to attend the
discuscion meetings more than once after their first visit, 29 percent
of them did. In turn, 29 percent of this group attended two or more
consecutive meetings--most of these attending only two conseoutive
maetings. '

Individual School Cortacts by Parents

The £a1] and spring teacher-perent conferences in 23 sample
schools were attended by a median average of 3 percent of the parent
population. Of 464 control parents (mothers and fathers), 60 percent
of them reported making one or mare self-initiated visits to ses
teachers. On en overall basis, of 383 control parents, 18 percent of
them had not made Andividual visits of any kind to see a teacher; the
plurality of the others reported having made frrom thres to five such
visits. For the suppleuentary oontrol parents, 62 percent had made
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one or more self-imitiated visits to eee teachers, the plurality having
nade from three to five visits in thedr case slso.

Group School Contacts by Perents

The group mestings (grade confersnces aml parent workshops)
which wers held for the entire parent population in six of the sample
schools had o median aversge drawving power of 4 percent of tho parent

populetion,

Parent Contacts by
Teachers and Principals

On & per teacher basis, the aversge number of parent contsots
irdtiated by 117 teachers on a cless-wide basis was 20, these comtacts
being indtiated mainly as agents of the principsl. The average mmber
of individual parent conmtacts which they initiated was 25, slightly under
one contact per parent given thelr average class size of 28, The par~
ticipation of temchers in the odvie, political, and sooial 1ife of
their school commumities was winimal.

The typical principal smong the 25 interviewed had one in-school
activity for peronts. Except for the fact that four of 19 of the
Frincipals belonged to polize perecdinct groups in the neighborhoods
vhere they wers principals, none of these principals belonged to advic,
pelitical, or social orgamizations which held nmeetings in these
nelghborhoods. Nor did they otheruise participate in the life of thedr
school neighborhoods or communities.

Parent-Teacher Assocliation Pnﬁ.dgtion

The reports of the principals indicated that the typical draving
porer of the Parent-Teacher Assoclation nestings was an average of 5
percent of the parent population, about the same as the draving power
of school-sponsored group mestings. The data on 114 conmtrol parents
revealed that 19 percent of thex were PIA members, and that 51 peroent
of these 19 percent had attended one or mare PTA meetings. Only 12
percent of 330 control parents had at one time or ancther helped with
such school activities as taling pupdls on trips.

theses

: Sﬁon nain hypotheses llll twelve popular hypotheses were tested,
Each 48 listed, with an indication in parentheses of vhether it was
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supported or rejected.l The list 1s followed by topical narrative ~
summaries that provide a more unified overview of the findings yielded ;
by all rdneteen hypotheses.
The seven main hypotheses were:
1. The drawing power of the discussion meetings and that of
the other group mestings for perents at a given sample
gchool will not sigmificantly differ fram one another.
(S in general)
2., The draving power of the school-parent activities and
the status of the teacher-parent contasts can be explained
partly as a functdon of selscted sociological characteristiss
of the parenta, (S) The wrking hypothesis was that mropor-
tionstely more high-vontact parents than few-contact parents
vill have:
2,°1. A lower age level (SN-SHP)

2, 2. More children who are at a lower grade level
(SN-G3P-SNP) :

2, 3. More children who are from the upper ability level of
thedr clasees (SNP) :

2. 4. Fewer preschool children (SNP)
2: 5. Fewer children (SN)
2, 6. Strong father role (SN-SNP)

2o 7¢ A lower residential mobility wate (SN-SNP-SP in
opposite direction)

2, 8 A longer period of city residemce (SN-SNP)

2, 9¢ A higher educstional level (SN-SNP)

2,10, A highar ocoupationsl devel (SP-SNP)

2,1, A higher émplomont rate (SNP)

22, Fewer smong them who hno day-tins jJobs (SH-SNP)

Isyniols: S = Supported; R = Rejecteds SK = Supported for Negro
parents; SP = Supported for Puwic Rican parents; SNP = Supported for -
Negro parents and Puerto Rican parents combined.

11
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2.13.

2.1“.
2,15

2.16.
2,17,

2.13.

2.190
2420

2.21.
2.22.

2.23.

Lesa preoccupation with economic concerns (s in
opposite direction for N and NP) :

More oivie interest (SN-SNP)

A higher rating on the importance attached to education
(SP-SNP-SP in opposite direction for young women)

A yeater feeling of responsibvility for their
children's academic achievement (SN-SNP)

Higher oducationsl sspirations for therselves and
thelr chdldren (SNP for their childyean)

More self-confidence in the presence of schocl

. personnel (SP in presence »f teachers--ssme for Np—

in opposite direction for N in presence of counselors)

A lower degree of satisfaction from thelr mrevious
contacts with the school (R)

A positive image of thedr aMlity to change school
and neighborhood conditions (SN-SNP)

A positive attitude toward the school (R)

A higher rate of membership and partidpat:\.on in
group sotivities (SN-SHP)

%nguth-apmd.ng ability among foreign-born parents
S

Parent participation in the discussion meetings and the
school-parsnt activities can be explained partly as a fune-
tion of the sax of paremts and of the sthndc composition of
the perent population. (S) The working hypotheses were that:

3¢ 1o

3. 2.

Proportionately mare mothers than fathers will
participate in the discussion meetings and the school-
pavent activities. (SN-SHP)

Where the opportunity wdsts for two or more ethmio
grouwpa to participate together in the discussion
meetings or the usual group meetings for parents at
the sample schools, one ethnic group will dispropor-
tlonately outmumber the other ethmic group. (S)

£F




4,

Se
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Contrary to the expressed intent of the Experimental Agenoy, s
the discussion meetings will fall to make a sigrdficant CEY
bretktirough in reaching few-content parents; rather, the

paronts who attend the discussion meetings will be more

similar in selected sociological characteristics to high-

contact than to few-sontact parents. {S) The working

hypothesis was that, like high-contact parents, these parents

wi)) diffey from few-contact parents in that proportionately

mre of them will haves

4.le A lower age level (S in opposite direction for N
and NP)

.2, Fewer preschool children (R)

4.3, A lower residential mobility rate (SN-SNP)

4.4, A longer length of town and city residonce (R)

45, A higher educational level (R)

4.6, A higher occupstional status (SN-SNP)

bhe7. A higher emplojment rate (R)

4,8, More among the forelgn-born who sf)eak English (R)

The number and the type of teacher-initiated and principal-
initiated parent contacts in the semple schools are s
function -~f seleated sociological aml professional
characteristics which these teachers and principals have.
(R re number--5 re type for teachers) The working hypothesis
was that more parent contacts and more type of parent

contacts of & high quality are irmitiated by the teschers
and principals who, proportionately; .

5:.1¢ Have a lower social-class background (R)
5.2. Participate in neighborhood-based organiszations (R)

5.3, Have a mors favorable perception of parents and higher
expectations of them. (R)

S.4¢ Have a more favorsble perception of pupils (R)
5.5. Perceive the schoocl as a powerful change agent (R)

5.6, Have a higher morsle (R)

5.7. Bave a college major or mdnor in socdal sclence (R)

13




5. 8. Have more experience in low-income area schools or
have worked longer in their mresent school (R)

Je 9« Are older (R)

5.10. Are married (R)

It was further hypothesized that two characteristies--importance
attached to parent cooperation and amount of education--have no
relationship to the nuber and quality of the type of parent contacts
initiated by these teachers and principals, (S) The qualiity of the
type of contact wes determined by the extent to which the type of
contact was personal. The more personsl the type of contact the highesr

its quality as a type of contact, on the ground that it wotld make
possible better cammunication.

6. The more parent contacts that the teachers emd principals
initiate, ths more school contacts the parents initiate,
these contects being similar in type to the type of contacts
irdtlated by the teachers and principals. (S for teachers——
R for principals)

7. Some characteristics of the activities investigated will
be assoclated with higher drawing or holding power than
other similer characteristics of thése activities, For
example, discussion weetings held at night will be
associated with higher drawing power than disocussion
meetings held during the day. (S)

The twelve popular hypotheses were:

l¢ Parents do not come out because they are not interested in
their children. (R on indirect evidence) o

2. Parents do not realisze the importance of showing an interest
in their cldldren’s schooling. (SKF)

3« You see only the parents of the children who are doing well.
(SN-SHP) :

b Many parents do not get notices sent home from school,
(SN-SNP)

5. Often parents are not made to feel welcome when they visit
the school. (SN-SP~-SNP)

6. Pu-o;zu do not find their visits to the schocl useful.
(SNP




7+ Teachers use words that make At hard for parents to

8. Parents are afraid that they w11l not be able to put what
they wmant to say into the right words. (R)

9 fu)-onu do not have what they consider the proper clothes.
R

10. Parents often do not delong to the Parent-Teacher Associa-
Uon becauso they cannct afford to pay the membership dues.
(S for high~contaot N and NP)

11. Parents stay away from might meetings because of fear of
being attacked. (SP) ,

12. Parents have had unplessant school experiences. (SP-SNP)

Discussion M V ersus
Other ‘

- In general, the draving powsr of the discussion meetings and
other group meetings in the sample schools did not sigrdficantly differ.
The Experinental Program thus falled to reach more psrsnts than normally
reached by the school. Significant differences wers found to exist
among the schools in the drawing power of their sotivities for parents,
the same holding true for the discussion meatings. Scme of the reasons
for this are suggested by the findtings below.

Parent Characteristics

The parents who most often participated in school activities
differed significantly from the parents who least cften did so. It
is true whether refarsnce: is being made to Negro perents, Puerto Rican
parents, or both--but pertiocularly if rcZarence is being made to Negro
parents and to Negro and Puerto Rican parents combined,

In thedir objective chars :teristics, in comparison with few-oon-
taoct Negro parents, more high-ocontact Negro parents to a significant
extent had lived in the city a greater percentage of their lives; had
noved fower times in recent ywars; hed, togother with their spouses,
lived in their present house longer; were younger) had fewer children;
had more children in the primary grades; had children who were doing
well in school) had & higher educational lewel; more often worked at
night or alternated between day and might work) along vith thelr
spouses, belonged to more social olubs) were firom homes having a strong
father role; and were more likely to get notioes sent home from school.
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In their subjective characteristics, to a greater degres than
with respect to their objective characteristics, in comparison with
the few-contact parents, more were more conoernad, in particular, about
the job situation in their nedghborhond and, in general, about neighbor-
hood conditions (that is, had greater oivic interest); felt more
certain about their power to help improve thess conditions; felt a
greater sense of responsibility for their children's acsdemic achieve-
ment; and felt weloome when they vigited the school.

The distinctions were not nearly so many An the case of Pusrto
Rioan parents, as there were only six whose mearing is clear. Ii:
comparison with few-contact Puerto Rican parents, more high-contact
Fuerto Rican parents had spouses who had a higher ococupationsl status,
said that membership duss prevented their beooming a Parent-Teacher
Association member; more often spoke English; attached more importance
to education for young men); found their own schooling wmpleasant; and
stayed amy from night mestings at school for fear of attack. In
gonersl, however, the trend of the difference wvas identical to that for

Negro parents.

In comparison with thedr few-ocontaot counterparts, more Negro
and Puerto Rican high-contact parents had lived in the city a greater
percentage of their lives; had moved fewer times over the past three
yoqrs; had, together with their spouses, lived longer in their prssent
house; were younger; had a highear educational level; more often worked
at right or alternated betwesn day and might work; more often had spouses
who were employed and who had a higher cccupstional status; along with
their spouses, belonged to more social clubs; were from homes hiving a
strong father role; said that membership dues prevented them from
becouing a parent-Teacher Associstion member; got school notices; end
had children who were doing well in school.

In thelr subjoctive chaeracteristios, the high-contact Negro amd
Pusrto Rican parents ocubined, in comparison vith their few-contact
counterparts, were more ooncerned, in particular, about the job
situstion in the: neighborhood (that is, had more cdvic interest); felt
more certain about their power to help improve neighborhood conditions;
had grester self-confidence in the mresence of tsacherss got what they
expected from their visits to teachers) had higher educationai sspira-
tions for their children; attached greater importance to education fox
young xen; falt a greater sense of responsidility for thelr ochildren’s
acadexic achiovement; realised the of showing an interest
1u.$hdr child's schooling) enmd had found their own school experiences
-F.“'.m ® . . ) . .

Other data suggest or confirm that in comparison with their
few-contact opposites, Negro and Pusrto Rican parents ( separately and
combined) more likely had more children in the primary grades, had more
children in the upper-ability groups of their grades, and had fower .
preschool children,
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Fimlly, the study revealed that parents sho made ocontacts on
thelr own iritiative, though few-contact parents as defined in this
study, shared some of the characteristios of high-contact parents, such
as a relatively high educatioral level, residentisl stability, self-
confidenae in the presence of school persomel, and a positive peraep-
tion of their abAlity to change the scicol. This was particularly true
for Negro and Puerto Rican parents combined, but less so for each of
them separately, althouyh with few uxceptions the trend for both was in
this direction.

The Sex Factor

Whether parents participated at all in school activities was,
sxcept for Puerto Rican parents, partly a funotion of thuir sex. For
Negro parents and for Negro and Puerto Rican parents combined, sig-
nificantly more mothers than fathers. participated in these activities.
For the regularly scheduled activities--Open Sehool Week and the f£all
teacher-parent conferences--the Puerto Rican fathers, however, did not
significantly differ An thedr attendance from the Pusrto Rican mothers.
Only in regad to extraparental activities--the discussion meetings and
self-indtiated visits to ses teschers--did the Pusrto Rican mothers
sigr ficantly outnusber the Puerto Rican fathers,

The Ethndc Faoter

In eddition to being partly a funoction of their sex, whether parents
participate at all in school activities was also partly a function of
the ethric composition of the parent populstion. Of the three samples
that provided an adequate test (the discussion mestings in two schools
ard one Parent-Teachw Association meeting), in a1l of then one of the
two ethnio groups in the population (Negro or Pusrto Rican) hed a sig-
mficantly greater proportionste representation than the other ethale
group, -

Other findings relative to ethnmic group participation showed that
significantly more Puerto Rican fathers than Negro fathers perticipated
in regulerly scheduled school activities, whereas parallel evidencs for
their respective spouses ws inconclusive. Insofar as the overall
relationship betwesn ethmic stetus and participation is conocerned, date
on parent sttendance at the fall and spring teacher-pavent oconferences
in 23 of the 27 sample schools revcaled that as the percentage of Negro
parents in the population incressed, so did parent participation in
these conferences (.38 occrrelation), while as the percentage of Fuerte
Rican parents in the population increased, parent perticipstion in
these confarences decreased (-0 correlation). The data further
revealed that the Puerto Rican parents in the sample participsted less
than the Negro parents in organisstional activities, as represented by
their past reabership in the Parent-Teacher Association ant by the fact




that sigraficantly fewer of them participated in the discussion neetings.

These participation differences between Negro ard Puerto Riecan
parents are sttributed at least partly to the differences between ithe
two groups in langusge ard to the faot that to & sigmificantly greater
extent than the Negro parents, the Puerto Riocan parents possessed many
of the key objective and subjective characteristics--such as a low
oducational level, a high mobdlity rate, and less attaclment to the
importance of education--shich this study shows are signficantly
related to low paront participation in school activities.

Effevtivensss of the Discussion Hoo?g _

Reaching the Hamd-to-Reach P | _ |

Those parents who attended discuseion meetings hed or tended to

have key selected characteristics similar ‘o the parents vho were shown
to.make relatively frequent in-school contacts, the same being applicable
to ‘those parents who returned to the discussion meetirys nost often.
The Experimental Program therefors falled in its attempt to reach the
hard-to-reach parsnts. The parents that 4t did reach were the middle
psrents. These wers the parents sho in their characteristios fell
between the hard-to-resch parents, as exemplified by the few-contaot
parents, and the nost active parents, ss representad by the parent
lesdexrs, The dats revealed that these leaders possessed characteristios
vhich typify the characteristios associated in the literature with the
most active parents in & school. They were the oldest, the most
residentially stable, and the most educated of the parents.

Teacher and Principal Characteristics

The mmber of tescher-imitiated parent contacts wes mot direcily
a function of the teschers’ sociological ani wofessionsl characteris-
tics, and in only one instance were they indiveoctly s function of these
chavacteristics--that instance pertains to social-class background.,
Rather, they are interpreted to have been a function of the discipline
problems which teschers were experiencing. Teachers were high-imitiat-
inrg because they wero seeidng to solve the clzssroom disdipline problems
vhich they wers having with their lower-ability classes. On the other
hand, -those who most often sought to solve thelr prohlems by contacting
parents were teachers with lowar social-class backgrounds.

The data pointed to three variables as related to the mmber of
parent contacts indtiated by the principals, sach varisble operating
statistically independent of the other in this regard: the years of
axperience vhich they had as heads of low-inocome areas schools (.61
correlation); thedr perception cf thedr pupils (.47 correletion); and
an sotive Parent-Teacher Assoociation as determined by the peroent
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attendance at PTA meetings (.42 correlation). The latter finding may
partly reflect the role that incentive and pressure provided by the
PTA played in principal-initisted contaocts with parents which, if 80,
would be in accord with qualitative ohservations.

The type of parent contscts initiated by the teachers was not
found to be associated with any of the ten characteristics predicted,
but was discovered to be associated with three charscteristices that hadl
not been predicted, The primary grade teachers expressed a greater
willingness tc visit parents’ homes during school hours than inter-
mediate grade teachers, In ccuparison wAith the teachers who were few-
initlating in contacting parents by telephcne, signdficantly more of the
teachers vho were high-inmitiating in this regard had taken courses which
they reported had helped them in their contacts with parents., And in
comparison with the white teachers, significantly more of the Negro
teachers had contacted parents by telephone. From these three 2indinge,
it may be inferred that more type of parent contacts of a high quality
are likely to be initiated by teachers who, singularly or in combination,
ethrdoally identify with the parents, understand the parents’ life
situation and 1ife style, or are committed--by traiming--to teacher-
perent cooperation. Timited date did not permit an adequate test of a
comparable relationship for the principeals, ; - -

An analysls of the related qualitative findings led to the con-
clusion that the fact that teachers saw the school as having 1imited
power to chenge commurdty 14fe;did mot, by implication, see the school
as belng responsible for the status of its relations with psrerts; hed
1ittle formsl training to assist them; and got little help or encowrage-
ment from the school all eombined to help explain the status of teacher-
initiated perent contacts, Heading the list of t¥ings mentioned by
teachers as facilitating their contacts withk parents were, in arder,
administrative encouragement, the scheduling of specific activitios for
parents, having a telephons available to call parents, and, in Puerto
Rican comaunities, having & Spanish liaison teacher.

The related qualitative data for principels pointed to the status
of the mumber of parent contacts which they irdtiated as being a func-
tion of their perception of parent cooperstion as only marginelly
related to the main problems which faced them, to their implicit belief
that the schocl was not responsible for the status of school-parent
relations at thelr achools, to their almost total lack of formal train-
ingd to the little help and 1ittle incentive which they recelved from
c;n:rhal office, ard to the demande placed on them by the varied nature
0 oir jdbo :

lvpormal training" refers to the coursés in school-community
relations.

i3




Reciprocity in School-Parent Contacts

For teachers, there was a relationship between the number and
typs of parent contscts which they initiated and the number and type
of school contacts whieh the perents msde. The high-initiating teachers
received from parents more contacts than the few-initiating teachers.
Relative to the type of parent contacts whish they iritiated;

1., Teachers who were high-initiating in sending home notes or
letters through the mall reccived from parents significantly
mors notes or letters through the mail than the teachers who
were few-initiating in their use of this method of contact,
significantly more than those who were high-initieting in
sending home notes or letters by pupils, and mors than

~ those who were high-Anitiating in telephonkng:parents.

2. Teachers who were high-initiating in serding houe notes
or letters bty pupdls reoceived from parents mc: > notes
or letters by pupils than did the teachers who were few-
irdtiating in their use of this method of comtact, and
more than those who were high-imitiating An their use
of the other two methods of content.

3¢ Teachers who wowre high-initisting in telephoning parents
received from parents more telephone calls than did the
teachors vho were few-initiating in their use of this
method of contact, and more than the teachers who were
h%gh-mulﬁns in their use of the other two methods
of contaot. ' :

For principals, the data did not permit an adequate test of the
existence of a relationship between the type of contaots which they
indtisted and the typs of schaol contacts made by parents. The other
part of the hypothesis for them was not adequately tested either.

In related findings, a relationsidp was further discovered
betwesn the numhar of school contacts mede by parents and the ethnio
composition and stabllity of the teaching staff. The higher the
percentage of the teaching staff that was Negro in predominantly Negro
schools the higher was the average percentage of the parents who
- attended the fall and spring teacher-parent conferences (.69 correla-
tion), and for the sample schools generally; the higher the percentage
of the tesching staff that had three ysars or more of teaching experi-~
ence the hizher the average peroentage of parents who attended these
conferences (.56 correlation). - : |

Two other relate! discoveries imply that the number of parent
contacts vhich teachers initiated were significantly relited, not only
to the quantity of school contacts that parents make, dut also to the
quality of these contacts. The teachers who were most frequently
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contacted by parents for the pwpose of getting homework for thedr
children ard for the purpose of laarnirg how to help their children with
their schoolwork were high-initiating teschers.

Program Charecteristics

Foupr of seven characteristice exsmined were found to have a
significant relationship to the added drawing or holding power of
parent activities; '

1. Notifying parents of any school activity in a face~to-face
. contact. ‘

2. Activities held near the beginming of the scheol year.
3. A topic with one or more of four characteristiocs:

3.1. It provides an opportunity for parents to learn
about the bohgvior and progress of their children.

3.2, Tt provides an opportunity for parents tc obeerve
their childven in a school activity.

3.3¢ It conecerns a subject area that parents feel or kiow
presents a problea for their children, or that is
Important for their children'’s success in school.

3olbe It provides halp for parents in vegwd to samething
‘ which the parents want for thelr children.

L, The quality of a disoussion activity, as measwed meinly by
ite informativensss, that quality including for non-English
speaking parents making what transpires intelligible in
thelr language. '

The time of dey an activity is Leld, the day of the week it is
held, and the use of indigenecus leadership in comducting an activity
showed no significent relationshdp to its draing power.

Consistent with the quantitative findings, the qualitative data
gathered from parents aither explicitly or implicitly reveal that
parents llked activities whose focl are directly or Andirectly on thedr
children, or on the role and related performance of the school regsrding
thelr childrens They, t00, exprassed a like for activities that have a
frievdly, informal atmosphere snd which provide thex an opporturdty to
share \d{h a siseable nunber of other perents their interests, conoerns,
ard probleans. ' -
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Femillarity Goneralizations

Glven the purpose of fhis study, the emergence of four familiarity

nerslizations may be its most important contribution. Based on rdne
%eﬁaﬁgs, "Ta{11arity” is here defined as the state of diractly or
irdivectly knowing or being aoquainted with teachers or parents as a
specific or generalized group, or on an individual basis. Thess findings
suggest the following four generallzations regavding familiarity;

1. The more famillay parents are with teaéhers. the more likely
. they are to initiate contaots with them.

2, The attendance of parents at group school activities is
. frequently influenced by their acquaintance wAth one or

more of the participating parents.

3+ The more familiar teachers are with parents, the more
personal thelr method of contact with them is likely to
be and the more likely they are to initiste perent contacts
if they feel that there is & need to do so. '

ks There is a reciprocal relatiohship betweon the frequency
with which teachers dmitiate contacts with parents and the
frequency with which parents irmtiate contacts with teachers.

Guidelines

Besed on the findings presented, 24 gwidelines are recommended
as to how the elementary school mrincipal in a low-income area night
impzove his chances of increasing the mmber of parents who make in-
school contacte. The emplrical evidence presented suggests thst for
actdvities involving individual school contacts by parents, they would
drew at least from 40 to 60 percent of the parent population, amd that
for activitiss involving group school contacts by parents, they would
~draw at least from 12 to 21 percent of the parent population. In each
instance, this would be higher than the drawing power of simllar
activities in three-fourths of the schools that made up the sample.

These guidelines are intended as much to stimulate thinldng as
they are to guide action. The findings do not point to any ons pide-
line or any particular combination of pwidelines that are likely to
lead to en increase in the mmber of parents who make in-school con-
tacts, Its dmport 4s that At is the right oombination of giridelines,
consadentiously pursued, that will sccomplish this goel, a right
cmbin::ion that can only be determined upon experimentstion and
ovaluation.
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Indeed, much cause for pensizism can be found in the findings.
They urmistakably suggest that, given the structural bariers that stand
botween school and parents, such as the low socoiososnomic status of the
parents, the principal may well have to settle fir a low contact level.
In that cate, his most important contribution to improving the academic
ichievement level of the minority-group child (his ultimate goal) lies
in making fundamental improvements in the school, This undertaling
could be greatly assisted, of course, through increased parent

participation, even though that participation aight involve a -;11

percentage of parents.

Following is a sumary of the 2 guldelines. Space does not
pormit glving the rationale fLor each or stating the suggestions which

accompany them,

1. On his own or through formal instruction, the principal
should expose himself to some of the thinking and reseerch
in the area of school-caemumity relationships.

2+ An organisational structure should be established fo~ the
conduct of the school-parent progran,

3¢ The principal should adopt those policies and practices
which maximize steff stalility.

L, A teaching staff should be recruited that, insofar as is
consistent with sound educational practice, is proportiomtely
represontative of the various ethmic groups in the parent
population. Effective use might also be made of paraprofes-
sionals in this ocontext.

5+ In the sbsence of a definite career selection, minority-
group parents chould be encouraged to advise their high-
school-age and college-age children to take up ocareers in
elementary school teaching in low-inoone aress.

6. Parents should be involved in school sctivities in such a
vy that they get the feeling that they have power and
influsnce in shaping the school progran. ‘

7+ Just as the sohool has & planned curriculum for pupils, |
it should heve a planned ourrdculum for parents.

8. The principal should make hinself wisible in the school
MW‘

9. Teachers ard principals should continully comurdoste
vith parents through & variety of printd materials.
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10. The first two wesks of the school yesr shmﬂd be sout aside
for homs visits by teschers. ,

1. In additdon to hou vialts, tnc:han |hon1¢ be oonumny' ]
sncouraged to intiate parent contacts and should be ]
provided the time and help they need for this purpose,

- 12 The Parsnt-Teacher Association should be holpod and
sncouraged to be active,

13. Notices to parents sbout parent sctivities should be mtt
by the most personal method possible,

14 A systematic lttupt should be made to see that pu-ont:
~ get notioes sent to them. . _

15 Insofar as youihlo. activitics should be adbodnlod 80 a8
to volneide with paiods when the naturnl interest of
parents would be expected to be highest. -

16, It should be made convemient for pu-onta to participate
~ in school activities, .

17, Activities should be prov.ldod swideh, variously or in
combination, foous on parents' children edther directly
or indirectly, on the role am r.latd performance of the
school regarding thelr children, w% ¢n the parents’ own
role and performance regarding their chdldren,

18. Group discussion activities should be provided for parents.

19, Activities should be poudd which are based on pu-ont.-
centered nesds and irterests. |

20, Activities should be provided for fathers only.

21, Given & bilingual perent population, translaters should

be provided for non-English speaking parents An:their
contacts with the school.

22, Given a bilingual parent population n'u t:lm to t.ho
separate activities should be mvi&.d !’or tho o‘umtc

~ groups yepressnted,

23, Given a bAlirgusl parent population, the dmlapm of a
Mlingual parent leadership shovld be encouraged.

24, Insofar as possible, astivities should be pvcm!od for
parents which assist them in improving thedr soolal and
sconomic status,
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